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Abstract: The research is aimed at improving the students’ reading skill in understanding English texts. The 
immediate objective of the research are: (1) to overcome the students’ difficulties in understanding English texts; 
(2) to train the students to choose and study English texts which are suitable with their interest, need, and ability;
and (3) to train the students to study English texts using interactive model of reading in groups. It is necessary to 
conduct the research to improve the students’ reading skill in understanding English texts because based on the 
results of pretest, observation, questionnaire, and interview, the students still had difficulties in: (1) finding out 
the meaning of words, phrases, clauses, and sentences based on the context; (2) finding out the reference of a 
pronoun; (3) finding out the explicit informaation;  (4) finding out the implicit information; and (5) finding out 
the main idea of a paragraph. The research was conducted in the English Education Department, Teacher 
Training and Education Faculty of Sebelas Maret University Surakarta. The research method used was classroom 
action research using qualitative and quantitative approach. The qualitative data were collected using 
observation, questionnaire, and interview while the quantitative data were collected using test (pretest and 
posttest). The qualitative data were analyzed using interactive model of analysis and the quantitative data were 
analyzed using descriptive statistics to find out and compare the means of pretest and posttest. The result of the 
research shows that: (1) Interactive model of reading which simultaneously uses bottom-up and top-down 
models of reading as well as scanning and skimming reading techniques can overcome the students’ difficulties 
in understanding English texts; (2) Choosing the texts by the students themselves can increase their  learning 
interest and motivation because the texts studied are suitable with their interest, need, and ability; and (3) 
Discussing English texts in groups and presenting the result of discussion can encourage the students’ learning 
interest and improve the students’ reading skill in understanding English texts. The improvement of the students’ 
reading skill in understanding English texts can be seen from the mean difference between pretest and posttest. 
The mean of posttest for each indicator is higher than that of pretest and higher than the passing grade. 
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Introduction
In reading English texts, the students should be able to: (1) find out the meaning of words and phrases
based on the context; (2) find out the reference of a pronoun; (3) find out the explicit informaation;  (4) find out 
the implicit information; and (5) find out the main idea of a paragraph.
Based on the results of pretest, observation, questionnaire, and interview, the students still had 
difficulties in: (1) finding out the meaning of words and phrases based on the context; (2) finding out the 
reference of a pronoun; (3) finding out the explicit informaation;  (4) finding out the implicit information; and
(5) finding out the main idea of a paragraph. In teaching and learning process, the students were not  highly 
motivated, active, and autonomous.
The students’ problems in understanding English texts and teaching and learning process are caused by 
the lecturer and the students themselves. The lecturer did not treat the students as the subjects of learning 
(student-centered) so that the reading lesson was teacher-centered and the students were passive and waiting for 
the lecturer’s explanation and guidance. They seldom tried to read various English texts except the text 
instructed by the lecturer to read and even they complained when the lecturer gave them a homework to read an 
English text and answer the questions
To solve the students’ problems in understanding English texts and teaching and learning process, the 
proposed solution is to use interactive model of reading (using bottom-up and top-down models of reading as 
well as scanning and skimming reading techniques), choosing the texts by the students themselves, and 
discussing English texts in groups and presenting the result of discussion.  
Interactive model of reading puts together the earlier two models of reading, the bottom-up and the top-
down. According to this model, reading involves the interplay of all meaning gathering activities. This 
interactive theory acknowledges the role of previous knowledge and prediction, but, at the same time, reaffirms 
the importance of rapid and accurate process of the actual words of the text (Cahyono & Widiati, 2006: 39-40). 
Clarifying the nature of the interaction, Harmer (2001: 201) stated, sometimes, it is the individual details that 
help us understand the whole; sometimes it is our overview that allows us to process the details. Carrell and 
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Eisterhold (1988) highlighted the important roles of both the reader and the text in facilitating the process of 
reading and understanding.
The interactive model combines bottom-up and top-down models as an interactive process that readers 
use simultaneously to gather meaning from text. Sometimes they will follow a top down process versus a bottom 
up process and vice versa. Both are needed to make meaning from text (Gentry in http://www.
learningwithjamesgentry.com/Reading%20Models.html). An interactive reading model is a reading model that
recognizes the interaction of bottom-up and top-down processes simultaneously throughout the reading process.
An interactive reading model attempts to combine the valid insights of bottom-up and top-down models. It
attempts to take into account the strong points of the bottom-up and top-down models, and tries to avoid the
criticisms leveled against each, making it one of the most promising approaches to the theory of reading today
(Boothe and Walter in http://www.scribd. com/doc/39574465/Reading-Models).
The interactive model of reading is conducted in a group. If the readers are involved in a group, there 
are certain steps that they should follow to be effective and productive members (Bentley, 
http://www.ehow.com/ how_8775473_effective-group-member.html): (1) They must fully understand the 
mission, goals, and objectives of the group and the purpose of the individual sessions that are held; (2)  They 
attend sessions that are scheduled, and try to accommodate spur-of-the-moment meetings. They need to be 
present at a majority of the group's scheduled events, if not all of them. Make sure that their current schedule fits 
the group's schedule of meetings before joining. Once they have joined, be a dependable member by showing up 
consistently; (3) They participate in discussions to share their thoughts and opinions. They cannot be effective
members if they remain silent and never contribute anything; and (4) They make relevant suggestions for 
solutions to problems and ideas for meeting topics in reading. 
Reading, according to some experts, is defined as: the ability of an individual to recognize a visual 
form, associate the form with the sound and/or meaning, and understand and interpret its meaning (Kennedy, 
1981: 5); a process whereby one looks and understands what has been written (Williams, 1996: 2);  what 
happens when people look at a text and assign meaning to the written symbols in that text, further, the text and 
the reader are the two physical entities necessary for the reading process to begin (Aebersold and Field, 1997: 
15); a process of receiving and interpreting information encoded in language via the medium of print (Urquhart, 
1998: 22); a process of decoding written symbols, working from a smaller unit (individual letters) to larger ones 
(word, clauses, and sentences) (Nunan, 1998: 33);  an ability to draw meaning from printed pages and interpret 
this information appropriately (Grabe and Stoller, 2002);  an interactive process between a reader and a text 
which leads to automaticity or reading fluency (Alyousef, 2005: 144); and making meaning from print and 
visual information (Moreillon, 2007: 10).
Heilman (1981: 241) stated that there are five components in reading comprehension as follows: (1) 
recalling word meaning; (2) drawing inferences from content; (3) following the structure of passage; (4) 
recognizing a writer’s purpose, attitude, tone and mood; and (5) finding answer to questions answered explicitly 
or in paraphrase. Burns, et al. (1984: 177) stated that there are some bases of literal comprehension: recognizing 
stated main ideas, stated details, stated causes and effects and sequences. According to Burns (1984: 203), there 
are some questioning techniques in comprehension skill, namely:  main idea questions, detail question, 
vocabulary questions, sequence questions, inference question, evaluation question, and creative response 
question. Grabe (1991: 337) stated that reading is an active process of comprehending where students need to be 
taught strategies to read more efficiently to guess from context, define expectations, make inferences about the 
text, skim ahead to fill in the context. Harmer (1998: 69) stated that in reading a text, the students need to be able 
to scan and skim the text to catch the specific information and the general idea of the text. Grellet (1998: 4) 
stated that reading involves a variety of skills as follows: (1) recognizing the script of a language; (2) 
understanding explicitly stated information; (3) understanding information when not explicitly stated; (4) 
understanding the communicative value of sentences and utterances; (5) understanding relations within the 
sentence; (6) understanding relations between the parts of a text through lexical cohesion devices (links and 
connections); (7) recognizing indicators in discourse; (8) understanding cohesion between parts of a text through 
grammatical cohesion devices;  (9) interpreting a text by going outside of it; and (10) transcoding information to 
diagrammatic display (summarizing). Murcia and Celce (2001: 187-194) stated that variety of reading purposes 
are: reading to get main idea, to locate specific information, and to learn information.
Based on the definitions and skills of reading, it can be concluded that reading is a process of 
interacting with printed material and comprehending text to establish meaning or an activity to comprehend the 
writer’s ideas or construct the meaning of a text. The indicators of reading require that the students or readers 
are able to: (1) find main idea; (2) find explicit information; (3) find implicit information; (4) find word 
references; and (5) find meaning of words and phrases based on the context.
The research is aimed at improving the students’ reading skill in understanding English texts which 
covers five indicators. The immediate objectives of the research are: (1) to overcome the students’ difficulties in 
understanding English texts; (2) to train the students to choose and study English texts which are suitable with 
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their interest, need, and ability; and (3) to train the students to study English texts using interactive model of 
reading in groups.
Research Methodology
The research was conducted in English Education Department of Teacher Training and Education 
Faculty of Sebelas Maret University for five months. The subjects of the research were the third semester 
students consisting of 36 students. It is a classroom action research (CAR). There are two kinds of data used in 
the research: qualitative and quantitive data. The qualitative data were collected using observation, interview, 
and questionaire from the teacher and the students (triangulation) to get the valid data. The quantitative data 
were collected using tests (pretest and posttest).  The qualitative data were analyzed using interactive model of 
analysis: data reduction, data display, and conclusion drawing and verification (Milles and Huberman in Sutopo,
1996). The quantitative data were analyzed using descriptive statistics to find and compare the means of pretest 
and posttest.
Research Finding and Discussion
 The findings of the research using interactive models of reading and group work to improve the 
students’ reading skill and class condition are as follows: (1) Interactive model of reading which simultaneously 
uses bottom-up and top-down models of reading as well as scanning and skimming reading techniques can 
overcome the students’ difficulties in understanding English texts; (2) Choosing the texts by the students 
themselves can increase their  learning interest and motivation because the texts studied are suitable with their 
interest, need, and ability; and (3) Discussing English texts in groups and presenting the result of discussion can 
encourage the students’ learning interest and improve the students’ reading skill in understanding English texts. 
The improvement of the students’ reading skill in understanding English texts can be seen from the mean 
difference between pretest and posttest. The mean of posttest for each indicator is higher than that of pretest and 
higher than the passing grade. 
Interactive model of reading and group work can improve the students’ reading skill in finding: main 
idea, explicit information, implicit information, meaning of words and phrases based on the context, and 
reference of pronouns because it combines bottom-up and top-down models as an interactive process that readers 
use simultaneously to gather meaning from text (Gentry in  http://www.learning with
jamesgentry.com/Reading%20Models.html).   
Interactive models of reading and group work can improve the class condition or atmosphere of 
teaching and learning process because: (1) it treats the students as the subject of teaching and learning process
(student-centered); (2) the students are active and autonomous in the teaching and learning process; (3) it creates 
interesting class condition; and (4) it encourages the students to help each other.
Conslusion, Implication, and Suggestion  
Based on the research findings, it can be concluded that interactive model of reading and group work 
can improve the students’ reading skill and class condition or atmosphere of teaching and learning process. 
The interactive model of reading and group work is an effective model to improve the students’ reading 
skill and class condition or atmosphere of teaching and learning process because: (1) it combines bottom-up and 
top-down models as an interactive process that readers use simultaneously to gather meaning from text; (2) it
treats the students as the subject (student-centered); (3) it creates interesting class condition; and (4) it 
encourages the students to help each other.
  Based on the conclusion, it is suggested that: (1) the lecturers use the interactive model of reading and 
group work in teaching reading; (2) the students are more active and autonomous in teaching and learning 
process and in reading; and (3) the other researchers conduct similar researches using the interactive model of 
reading and group work for improving the other English skills (listening, speaking, and writing). 
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